       Guidelines for portfolio Assessment
WHAT IS A PORTFOLIO? 

	Definition: "A purposeful collection of student work that exhibits the student’s efforts, progress and achievements in one or more areas. The collection must include student participation in selecting contents, the criteria for selection, the criteria for judging merit and evidence of student self-reflection."  
(Paulson, Paulson, Meyer 1991)


In this way a portfolio is a living, growing collection of a student’s work - each addition is carefully selected by the student for a specific reason which s/he will explain. The overall purpose of the portfolio is to enable the student to demonstrate to others learning and progress. The greatest value of portfolios is that, in building them, students become active participants in the learning process and its assessment. 
  
Key Characteristics of Portfolio Assessment 
1. A portfolio is a form of assessment that students do together with their teachers.

2. A portfolio is not just a collection of student work, but a selection - the student must be involved in choosing and justifying the pieces to be included.
3. A portfolio provides samples of the student’s work which show growth over time. By reflecting on their own learning (self-assessment), students begin to identify the strengths and weaknesses in their work. These weaknesses then become improvement goals.  

The criteria for selecting and assessing the portfolio contents must be clear to the teacher and the students at the outset of the process.
4. The entries in an EFL portfolio can demonstrate learning and growth in all language domains/skills, or can focus on a specific skill such as appreciation of literature, or writing.

WHY USE PORTFOLIO ASSESSMENT? 
  

Portfolio Assessment:
· Matches assessment to teaching.
The products that are assessed are mainly products of class work, and are not divorced from class activities like test items. 
· Have clear goals.
They are decided on at the beginning of instruction and are clear to teacher and students alike.
· Gives a profile of learner abilities.
Depth: 
It enables students to show quality work, which is done without pressure and time constraints, and with the help of resources, reference materials and collaboration with others. 

Breadth: 
A wide range of skills can be demonstrated. 

Growth: 
It shows efforts to improve and develop, and demonstrates progress over time.
· Is a tool for assessing a variety of Skills.
Written as well as oral and graphic products can easily be included.   

· Develops awareness of own learning.
Students have to reflect on their own progress and the quality of their work in relation to 
known goals. 
· Caters to individuals in the heterogeneous class.
Since it is open-ended, students can show work on their own level. Since there is choice, it caters to different learning styles and allows expression of different strengths.   

· Develops social skills.
      Students are also assessed on work done together, in pairs or groups, on projects and assignments. 
· Develops independent and active learners.
      Students must select and justify portfolio choices; monitor progress and set learning goals. 
· Can improve motivation for learning and thus achievement.
   Empowerment of students to prove achievement has been found to be motivating.
· Is an efficient tool for demonstrating learning?
   Different kinds of products and records of progress fit conveniently into one package; 
changes over time are clearly shown.   

· Provides opportunity for student-teacher dialogue.
Enables the teacher to get to know each and every student. Promotes joint goal-setting and negotiation of grades. 

ESSENTIAL ELEMENTS OF THE PORTFOLIO 

It is important to include all of the following: 

1. Cover Letter “About the author” and “What my portfolio shows about my progress as a learner” (written at the end, but put at the beginning). The cover letter summarizes the evidence of a student’s learning and progress.
2. Table of Contents with numbered pages.

  

3. Entries - both core (items students have to include) and optional (items of student’s choice). The core elements will be required for each student and will provide a common base from which to make decisions on assessment. The optional items will allow the folder to represent the uniqueness of each student.
Students can choose to include “best” pieces of work, but also a piece of work which gave trouble or one that was less successful, and give
reasons why? 
  

4. Dates on all entries, to facilitate proof of growth over time.
  

5. Drafts of aural/oral and written products and revised versions;
i.e., first drafts and corrected/revised versions. 
  

6. Reflections can appear at different stages in the learning process (for formative and/or summative purposes.) and can be written in the mother tongue at the lower levels or by students who find it difficult to express themselves in English.

 For each item - a brief rationale for choosing the item should be included. 
This can relate to students’ performance, to their feelings regarding their 
progress and/or themselves as learners. 
Students can choose to reflect upon some or all of the following:
· What did I learn from it?
STAGES IN IMPLEMENTING PORTFOLIO ASSESSMENT 
  
  

IDENTIFYING TEACHING GOALS TO ASSESS THROUGH THE PORTFOLIO 

The very first and most important part of organizing portfolio assessment is to decide on the teaching goals. These goals will guide the selection and assessment of students’ work for the portfolio. To do this, ask yourself “What do I want the students to learn?” and choose several goals to focus on; for example, general goals such as improvement in fluency of speech or independent reading, and specific goals such as scanning a text or telling a story. The New Curriculum (Standards for Pupils of English) contains many examples of goals (called “benchmarks”) that show progress towards the overall standards of English to be learned. 

This stage is so important because teachers have to know what their goals are in terms of what the students will be able to do. Moreover, students have to know what they need to show evidence of in their portfolios. 

It is even better if you do this fixing of goals together with the students, asking them, for example, what they need and want to achieve in the different language domains and skills. They will usually show good understanding of goals (“We need to understand the news.” “We should be able to correct our written mistakes.”) And hopefully these will then become common goals for teacher and class. Or you can give a list of goals for the students to rank, and use the results for establishing the criteria for assessment.
  
INTRODUCING THE IDEA OF PORTFOLIOS TO YOUR CLASS 

· You will need to present the idea of a portfolio to your class. You can start by explaining the work- from portare (carry) and folio (sheet of paper). If possible, ask an artist or a student of art, architecture or design to bring in their portfolio; this will help convey the principle of a portfolio as a selection of a student’s work, showing progress in different areas or skills.
· It is also a good idea to show the students examples of English portfolios prepared by other classes, and, ideally, even a portfolio of your own (showing, for example, the development of your work with the class).
· It is worth directing students’ attention at this stage to the main aspect of portfolios, which is their use as an assessment tool. Try asking your students how they feel about tests, whether they always feel the test truly represents what they know and can do with the language (they invariably bring up plenty of problems with traditional tests). Then tell them you are going to assess them in a fairer way, which will show the many different skills, knowledge and ideas they have acquired.
· Inform the students how much weight the portfolio will have in their final grade and what it is going to replace (one or more of their tests, quizzes and/or projects). Other demands should be reduced accordingly.
· Don’t take on more than you can handle - start with one class, or even a few students in the class, then expand when you feel ready. (But be careful - portfolio assessment is addictive!)
· Don’t encourage the students to put extra items into the portfolio - it is quality that counts, not quantity, and the main point of portfolio assessment is the thoughtful selection of evidence of learning.

SPECIFYING PORTFOLIO CONTENT 

Specify what, and how much, has to be included in the portfolio - both core and options (it is important to include options as these enable self-expression and independence). 

Specify for each entry how it will be assessed. The students should be acquainted with the scoring guides/rating scales that will be used before performing the task. 

Portfolio entries can take many forms - written, audio and video-recorded items, artifacts (e.g., a T-shirt, an annotated drawing, a model), dialogue journals, etc. 
It is recommended to request a limited number of portfolio entries, for examples. 
  
  

GIVE CLEAR AND DETAILED GUIDELINES FOR PORTFOLIO PRESENTATION 

Explain the need for: 

· clear and attractive presentation
· dated drafts
· attached reflections or comment cards   

Explain how the portfolio will be graded and when it needs to be ready (final and mid-way dates). 

Remember - unfamiliar ways of teaching and assessment are potentially threatening and confusing to students. It is important to present the portfolio guidelines clearly, and to go over the guidelines periodically. Although all the guidelines - goals, content, timetable, etc. should be presented to the class orally, so that they can discuss the procedure and ask questions, there should also be written guidelines to back-up the points discussed and for reference while preparing the portfolio. It is helpful to prepare these guidelines in question-and-answer form. These can be written in the student’s mother tongue if necessary. 
  

NOTIFY OTHER INTERESTED PARTIES 

Make sure that the school principal is aware of your new assessment procedures. It is also a good idea to inform parents about the portfolio assessment and allow them to comment on the work.

PREPARATION PERIOD 

· Support and encouragement are required by both teacher and students at this stage. The students will get it from the understanding teacher. Teachers will get it by doing portfolio assessment as teamwork in their staff or joining or initiating a support group to discuss questions with colleagues as they arise.
· Devote class-time to student-teacher conferences, to practicing reflection and self-assessment and to portfolio preparation, since these may be new skills for most students.

Reflection and self-assessment do not come naturally to people who have had little practice in it, and require learner training. For example, encourage them to ask themselves: What did I learn from that activity? Which is my best piece? How can I improve this? This can be done by class brainstorming (what are some possible reasons for including an item in your portfolio?) or in pairs - “portfolio partners” - who help each other select samples of their work (written comments on their work from a peer can also be included in the portfolio). Teachers should start with more structured forms of reflection and slowly proceed to more open reflective comments. This is training in a life-skill, and is well worth the time and effort spent in class. 
· Give guiding feedback. The finished portfolio may be due only at the end of the semester, but it is a good idea to set regular dates at which time several portfolio-ready items (i.e. with drafts and reflections) will be handed in, so that students know whether they are on the right track. Alternatively, you can have a portfolio project on a single unit of material so that both teacher and students will acquire experience in this kind of assessment over a shorter period of time.
· Ownership: To ensure that the portfolio represents the student’s own work, some items can be done completely in class. You might also decide to have a test (preferably with corrected version) included as a core item together with reflection on what the student learned from doing the test and revising it. Furthermore, you may ask the students to explain in their reflections who helped them to improve their work (a peer, a parent, a spell-checker) and what they learned from revising their work.
ASSESSING THE PORTFOLIOS AND GIVING FEEDBACK 

Each portfolio entry needs to be assessed with reference to its specific goal(s). Since the goals and weighting of the various portfolio components have been clearly fixed in advance, assessing the portfolios is not difficult.  

For a variety of assessment tools, such as rating scales and checklists for the different skills. Use these as they are, if they suit your goals, or adapt them according to your needs. 

Self and peer-assessment can be used too as a tool for formative evaluation, with the students having to justify their grade with reference to the goals and to specific pages in the portfolio. This actually makes the teacher’s job of assessing the portfolio much simpler, because the pupil has done the groundwork of proving how far each goal is met in the portfolio. It takes some of the burden off the teacher and helps students to internalize criteria for quality work. Students can even generate their own report cards based on their portfolios. 

After all the efforts that your students have invested in their portfolios, it is recommended that the teacher provides feedback on the portfolios that is more than just a grade. One possibility is to write a letter about the portfolio, which details strengths and weaknesses and generates a profile of a student’s ability, which is then added to the portfolio. Another option is to prepare certificates which comment on the portfolio strengths and suggest future goals.
  

STUDENT-TEACHER CONFERENCES 

An important element of the portfolio philosophy of shared and active assessment is that the teacher should have short individual meetings with each pupil, in which progress is discussed and goals are set for a future meeting. Students and teachers should document these meetings and keep the goals in mind when choosing topics for future meetings. In this way student-teacher conferences play an important role in the formative evaluation of a student’s progress. They can also be used for summative evaluation purposes when the student presents his final portfolio product and together with the teacher decides on a final grade. This is a student’s chance to negotiate the portfolio grade using evidence of achievement according to the agreed goals.  

Notes from these conferences can be included in the portfolio as they contain joint decisions about the individual’s strengths and weaknesses. These conferences can be prepared for in pairs, where students practice presenting their portfolios. 

FOLLOW-UP 

· After the portfolios are complete, it is a good idea to have an exhibition of portfolios and/or student-led parent-teacher conferences; in which students present their portfolios to their parents I do well?
· Why (based on the agreed teacher-student assessment criteria) did I choose this item?
· What do I want to improve in the item?
· How do I feel about my performance?
· What were the problem areas?
